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' Abstract

This article examines a methodology for teaching Russian as a foreign language
in a pedagogical university through blended learning aimed at developing
academic writing and the reading competence required for working with
scientific and pedagogical texts. The relevance of the study is determined by the
growing need to prepare future teachers for academic communication in
Russian: interpreting research-based sources, producing genre-appropriate texts,
and maintaining linguistic accuracy and disciplinary conventions. The proposed
approach integrates an LMS as the organizational and assessment backbone with
mobile practicums that extend learning beyond the classroom through short,
frequent, task-based microcycles. The methodology combines scaffolded
reading strategies (genre orientation, terminology mapping, argument tracking,
critical annotation) with writing practices aligned to academic genres typical of
teacher education (abstracts, summaries, analytical reviews, lesson-study
reports, reflective research notes). Special emphasis is placed on feedback
design, formative analytics in the LMS, and iterative revision supported by
mobile prompts and peer interaction. The article outlines instructional design
principles, describes a sequence of learning modules, and identifies expected
pedagogical effects: improved comprehension of complex pedagogical
discourse, increased control of academic style, greater autonomy, and more
stable transfer of skills to professional contexts. The findings contribute to
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methodological modernization of RFL instruction in teacher education and offer
a practical model adaptable to institutional conditions.

Keywords. Russian as a foreign language; blended learning; academic writing;
academic reading; scientific and pedagogical text; learning management system;
mobile learning; microlearning; genre-based pedagogy; scaffolding; formative
assessment; peer feedback; reflective writing; discourse competence; teacher
education; digital didactics.

Introduction
' METO/IUKA NPENNIOJABAHUSA PKU B IEJAT'OT'HYECKOM
BY3E: CMEHTAHHOE OBYYEHMUE JIUISA PASBUTUSA
AKAJEMHNYECKOI'O IMCBMA U YTEHHUSA HAYYHO-
NEJAI'OTHYECKHUX TEKCTOB (LMS 1 MOBHUJIBHBIE
IHPAKTUKYMBI).
bananosa bapHo TaxxumoBHa
Crapumii npenogaBatens MexpakyabTeTCKON
kadeapel pycckoro si3bika UI'TTY, Y30ekucran.

AHHOTAIIUSA

B cratee paccmarpuBaeTCs METOJMKA IPENOAABAHHUS PYCCKOTO S3bIKa Kak
MHOCTPAHHOTO B II€IarOTMYECKOM By3€ Ha OCHOBE CMEIIAaHHOI'O OOY4YCHHS,
OpPUEHTUPOBAHHAS HA PAa3BUTHE aKaJEMHYECKOTO MHChbMAa M YUTATEIIbCKOU
KOMITIETEHTHOCTH, HEOOXOJAMMOM [jIsi paboThl C HAYYHBIMU M HAay4YHO-
MeJJarOTUYeCKUMU  TEKCTaMU. AKTyaJbHOCTh MCCJIEIOBaHUSI OO0YyCJIOBJICHA
BO3pacTarolieid MOTPEOHOCTHIO B IMOJATOTOBKE OyIyHIMX TMEeAaroroB K
AKaJEMUYECKOM KOMMYHMKAIMA HA PYCCKOM  S3BIKE: HWHTEPHIPETALNAU
HCTOYHHUKOB HCCIEA0BATEIBCKOIO Xapakrepa, CO3JAaHUK)  TEKCTOB,
COOTBETCTBYIOIIMX >KaHPOBBIM HOpPMaM, a TaKKe COOIIOJCHUIO SI3bIKOBOM
TOYHOCTM W JAUCHUIUNIMHAPHBIX KOHBEHUUU. llpemmaraemMpii  MOAXOM
uHterpupyer LMS kak oOpraHM3alMOHHO-OLEHOYHYK) OCHOBY Kypca M
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MOOWJIbHBIE MPAKTUKYMBI, PACIIUPAIONINE 00yUEHHUE 3a MPEIEibl ay IUTOPHUH 32
CYET KPATKUX, PETYISPHBIX, 3aJaHUNHBIX MUKPOLIMKIOB. MeToauKa CO4eTaeT
CKOHCTPYUPOBaHHBIE  OMOPBI  JJIi  YTeHUs  (OKaHpoBas  OpHUEHTAIMS,
KApPTUPOBAHUE TEPMUHOJIOTHUH, OTCIICKWBAHUE APTYMEHTAlUH, KPUTUUYECKOE
AHHOTUPOBAHUE) C MPAKTUKAMU MHUChbMA, COOTHECEHHBIMU C aKaJeMHUYECKUMHU
KaHpaMy, TUNUYHBIMU JJIsI TI€Jaroruyeckoro oOpa3oBaHUs (aHHOTAIUHU,
pe3toMe/KpaTKue U3JI0KEHUs, aHaTuTUYeCKue 0030pbl, 0OTYETHI 1o lesson study,
pedaexkcuBHBIE HCCleoBaTENbCKUE 3aMeTKr). Ocoboe BHUMaHUE ynemnsercs
IPOEKTUPOBAHUIO OOpaTHOUW cBsizu, (opmaTuBHOM aHanuTHKe B LMS u
UTEPATUBHOM  1epepaboTKe TEKCTOB, TMOJJEPKUBAEMOM  MOOMIBLHBIMU
MoJicka3kaMu M B3aUMOJIEHCTBUEM B (opmare B3amMopeleH3upoBaHus. B
cTaTbe  C(OpMyIUPOBaHbI MPUHIMIBLI  y4eOHOTO  JAW3aiiHa, OIHKCaHA
MOCJEAOBATEILHOCTh YUYEOHBIX MOAyJeH U  O0003HAYECHBI  OXHUJAAEMBbIE
MEeIarOrnYeCKue 3 peKThI: YIIy4IlICHUE MMOHUMaHHUS CJI0KHOTO
[I€IarOrMYECKOT0 TUCKYPCa, YCUIICHUE KOHTPOJIS aKaIEMAYECKOTI0 CTUIIS, POCT
ABTOHOMHOCTHU M 0oOJie€ YCTOMUYMBBIA MEPEHOC CHOPMUPOBAHHBIX YMEHUU B
npodeccronanbHble KOHTEKCTHI. [lomydeHHbIe pe3ysbTaThl BHOCST BKJIAJ B
METOIMYECKY0 MoaepHuszaunto mnpenonasanuss PKW B nemarormueckom
0o0pa3oBaHMM W TPENJAratoT MPaKTUYECKYI0 MOJIENb, aAanTHPYEMYyIO K
MHCTUTYUHOHAIBHBIM YCIOBHUSIM.

KuroueBble cj10Ba. pyCCKHil sI3bIK KaK MHOCTPAHHBIN; CMEIIaHHOE 00y4YeHUE;
aKaJIeMUYECKOE IMChMO; aKaJE€MHUUYECKOE YTEHHE; HAYYHbId M HAy4YHO-
NeJaroruyeckuii  TeKCT; CHUCTeMa YIpaBieHUss OOy4YeHHeM; MOOUIIbHOE
oOydyeHre; MHUKPOOOydYEHHE;  IKAHPOBO-OPHEHTHPOBAHHAS  TIEIAarOTHKa;
negaroruyeckoe «cka3@onauar» (cuctema ornop); GopMaTUBHOE OLICHUBAHUE;
B3aMMHOE  pElEeH3UpOBaHuEe;, pe(IeKCUBHOE  THUCHMO;  JUCKYpCHBHAas
KOMITIETEHTHOCTb; MeJIaroruueckoe oopasopanue; mudpoBas IuaaKTHKA.

Introduction
The preparation of future teachers of languages increasingly depends on their

ability to operate within academic communication: to read research-based texts
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critically, to extract and evaluate evidence, to synthesize viewpoints, and to
produce written outputs that meet disciplinary conventions. In pedagogical
universities where Russian is taught as a foreign language, these requirements
are intensified by the dual orientation of training. Students must master Russian
not only for everyday interaction but also as a professional instrument for
engaging with scientific and pedagogical literature, participating in
methodological discussions, and documenting educational practice in
academically acceptable genres. However, academic reading and writing are

' among the most challenging competences for non-native speakers because they
require simultaneous control of vocabulary and terminology, complex syntax,
cohesion patterns, genre norms, citation practices, and an implicit understanding

' of how knowledge is constructed and validated in scholarly discourse.
In many teacher-education programs, instruction in Russian as a foreign

language still relies on classroom-centered models that allocate limited time to
sustained reading and iterative writing. As a result, students often demonstrate
fragmentary comprehension of dense pedagogical texts, insufficient ability to
differentiate between descriptive and argumentative passages, and limited
capacity to transform reading into writing. They may reproduce content without
a clear communicative purpose, struggle with structuring an abstract or
analytical summary, and experience difficulty maintaining academic register.
These gaps negatively affect not only their academic performance but also their
readiness for professional activities such as preparing lesson plans informed by
research, writing reflective reports, and communicating with colleagues through
formal written channels.

Blended learning offers a systematic response to these challenges by combining
the strengths of face-to-face instruction with the flexibility of digital
environments. An LMS can provide continuity, transparency, and feedback
infrastructure: structured modules, curated corpora of texts, diagnostic tasks,
formative assessment, and learning analytics that inform both teacher decisions
and student self-regulation. Mobile practicums, in turn, enable frequent practice
in short time frames, which is essential for automatising academic language
patterns and sustaining engagement. When mobile activities are aligned with

A
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course objectives and connected to LMS tracking, they can create an intensive
learning rhythm based on microtasks that reinforce terminology, text
organization cues, and genre templates. This is particularly important for
academic writing, where progress depends on repeated cycles of drafting,
feedback, and revision rather than single final submissions.

The present study addresses the methodological question of how to design
blended instruction in a pedagogical university so that academic reading and
writing develop as interdependent competences. The approach is grounded in

' the view that reading should be taught as purposeful work with the structure of
scientific and pedagogical discourse, while writing should be treated as an
evidence-based transformation of reading outcomes. Accordingly, the

' methodology integrates genre-based pedagogy, scaffolded strategies for
comprehension and annotation, and staged writing tasks supported by formative

feedback. The overarching goal is to propose a coherent model that can be
implemented under realistic institutional constraints and can enhance students’
academic literacy in Russian while strengthening their professional identity as
future educators.

Methods

The methodology was designed as a blended instructional model for Russian as
a foreign language in a pedagogical university, where the development of
academic reading and academic writing is organized through interlinked
classroom sessions, an LMS-based learning path, and mobile practicums. The
design logic follows constructive alignment: learning outcomes are
operationalized through performance descriptors, tasks are sequenced from
supported to independent production, and assessment criteria are derived from
genre and discourse requirements of scientific and pedagogical communication.
Participants are typically undergraduate students in philological and pedagogical
tracks who use Russian in academic study but demonstrate uneven proficiency
in academic discourse. Instructional materials consist of a curated set of
scientific and pedagogical texts representative of teacher education: research
articles, methodological guidelines, conceptual essays, literature reviews, and

A
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empirical reports. Texts are selected using three criteria: disciplinary relevance,
density of academic language (terminology, complex syntax, cohesive devices),
and suitability for genre analysis. Each text is accompanied by an LMS package
including a pre-reading orientation, a guided annotation template, a terminology
map, and a writing task that transforms reading results into a defined academic
genre.

The blended structure is organized in weekly microcycles. In the face-to-face
component, students receive explicit instruction in reading strategies and genre
conventions, practice collaborative analysis of text structure, and engage in
workshop-style writing activities. The LMS component provides asynchronous
practice and feedback: diagnostic quizzes on vocabulary and discourse markers,
comprehension checks targeting argument tracking and evidence identification,
and staged writing submissions. Mobile practicums serve as short, high-
frequency tasks (5—-12 minutes) delivered through mobile-friendly formats.
These include micro-annotations of selected paragraphs, reconstruction of
logical links using cohesive devices, sentence-level paraphrasing with
preservation of meaning, and short “genre moves” such as defining key
concepts, stating a research aim, or formulating a conclusion sentence from
evidence.

Academic reading instruction is operationalized through a sequence of actions:
establishing the communicative purpose and genre type, mapping the
macrostructure (problem—goal-methods—results—implications), identifying key
terms and their definitional contexts, marking evaluative language and modality,
and producing an analytical outline. Students use a standardized annotation
protocol in the LMS that requires them to label rhetorical functions of
paragraphs, record citations and claims, and write brief critical notes. Academic
writing is taught through iterative production in target genres common in teacher
education: abstract, structured summary, analytical review, comparative
commentary, and reflective research note. Each genre is supported by a rubric
that specifies content requirements, organization, academic register, cohesion,
terminological accuracy, and citation integrity.
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Feedback is implemented as a multilayer system. Automated LMS feedback
addresses lexical and structural checkpoints, while instructor feedback focuses
on discourse-level issues, genre compliance, and argument coherence. Peer
feedback is guided by checklists that limit attention to two or three criteria per
round to reduce cognitive load and improve reliability. Learning analytics from
the LMS (task completion, error profiles, revision frequency) are used
formatively to adjust scaffolding intensity and to personalize mobile practicums.
Effectiveness is evaluated through pre- and post-instruction writing samples and

reading tasks scored with analytic rubrics, complemented by process indicators
such as revision quality, annotation depth, and stability of academic register
across drafts.

' Results

Implementation of the blended methodology demonstrated measurable and
qualitatively observable improvements in students’ academic reading and
writing performance across the instructional cycle. In reading, the most stable
gains were associated with macrostructure recognition and evidence tracking.
By the end of the module sequence, students more consistently identified the
communicative purpose of scientific and pedagogical texts, distinguished
between background statements and problem formulation, and reconstructed the
logic linking aims, arguments, and conclusions. In formative comprehension
tasks embedded in the LMS, the frequency of errors related to misinterpreting
author stance, modality, and evaluative language decreased as students learned
to attend to epistemic markers and hedging devices typical of academic Russian.
Annotation protocols also improved: early annotations tended to reproduce
sentences from the text, whereas later entries increasingly used concise
paraphrase, functional labels for paragraphs, and short critical notes indicating
agreement, limitation, or methodological concern.

Terminological competence improved in both recognition and controlled use.
The terminology maps revealed a shift from isolated memorization to
contextualized understanding: students began to connect key pedagogical terms
with definitional environments, typical collocations, and contrastive pairs. In

A
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mobile practicums, repeated microtasks on collocations and cohesive devices
led to greater accuracy in reconstructing logical relations, especially cause—
effect, concession, and comparison patterns. This was reflected in more coherent
outlines and in fewer distortions of meaning during paraphrase. Importantly, the
combined use of LMS diagnostics and mobile micropractice reduced the gap
between stronger and weaker students, as those who initially struggled benefited
from frequent low-stakes rehearsal and immediate feedback.
In academic writing, the most significant changes were observed in genre
' compliance, organization, and cohesion. Drafts produced at the beginning of the
course often showed weak alignment with genre conventions: abstracts lacked

analytical, and reviews displayed limited synthesis of sources. After multiple
feedback and revision cycles, students’ texts showed clearer rhetorical “moves”
characteristic of academic genres, including explicit statement of topic

' clear purpose statements and outcomes, summaries were descriptive rather than

relevance, formulation of aim, structured presentation of key points, and concise
concluding implications. Cohesive devices were used more purposefully,
reducing abrupt topic shifts and improving paragraph-level unity. Sentence
complexity increased moderately, but with improved control; students
increasingly relied on academic nominal structures, passive or impersonal
constructions, and appropriate modality while maintaining readability.
Revision behavior changed in a pedagogically meaningful way. Early revisions
were mainly surface-level, focusing on spelling or isolated lexical substitutions.
Later revisions more often addressed discourse-level issues: reordering of
information to match genre logic, strengthening of topic sentences, clarification
of referential ties, and elimination of redundancy. Peer feedback quality
improved when limited to focused criteria; students became more capable of
identifying missing elements of genre structure and of suggesting concrete
improvements rather than offering general praise. LMS analytics indicated
increased persistence: submission of second and third drafts became more
common, and the time interval between feedback and resubmission shortened,
suggesting improved self-regulation.
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Overall, the blended model produced an integrated effect: improvements in
reading strategies translated into better evidence-based writing, and writing
tasks reinforced deeper reading through the requirement to transform content
into academically valid forms. The results support the methodological premise
that coordinated LMS scaffolding and mobile micropractice can intensify
academic literacy development in Russian as a foreign language within teacher
education contexts.

Discussion

The observed improvements can be interpreted as the outcome of a deliberately
integrated design in which academic reading and academic writing are treated
not as parallel skills but as mutually reinforcing components of academic
literacy. When students were required to annotate texts with attention to
rhetorical function and then to produce genre-specific writing that depended on
those annotations, reading became instrumentally purposeful and writing
became evidence-based rather than impressionistic. This alignment reduced a
common problem in RFL instruction at university level, namely the separation
between comprehension activities and final written products. In the blended
model, comprehension was operationalized through structured actions that
directly fed into writing decisions, such as selecting key claims, tracing
argument chains, and distinguishing between findings and interpretations. The
shift from reproductive annotation to functional paraphrase suggests that
students gradually internalized a discourse-oriented stance toward texts, moving
from “what is said” to “how it is said and why.”

The role of the LMS as an organizing environment appears central to these
effects. First, the LMS enabled stable scaffolding: repeated exposure to the same
analytic templates, rubrics, and genre move checklists supported automatisation
of academic routines. Second, formative feedback became more systematic and
timely. Rather than treating feedback as a final evaluation, the model positioned
feedback as a design element that triggers revision and supports metacognitive
monitoring. The increase in discourse-level revisions indicates that students
were not only correcting language forms but also learning to control structure,
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coherence, and genre expectations, which are decisive for academic
communication. Third, learning analytics provided actionable signals for
pedagogical adjustment, allowing the instructor to increase or reduce
scaffolding, target specific discourse markers, or assign differentiated mobile
microtasks. This suggests that the effectiveness of blended learning in RFL is
not primarily a function of adding digital tools, but of using digital infrastructure
to make pedagogical decisions visible, traceable, and responsive.
Mobile practicums contributed a different but complementary mechanism:
' intensity and distribution of practice. Academic writing and reading are skills
that benefit from spaced repetition and frequent retrieval, especially in the

phrasing. Short mobile tasks lowered the threshold for practice and reduced
avoidance behavior commonly associated with academic writing in a non-native
language. The microcycle format also supported continuity between classroom

' acquisition of cohesive devices, collocations, and conventional academic

sessions, which 1is critical in contexts where contact hours are limited. The
reduction in performance disparity between students can be explained by the
cumulative effect of low-stakes repetition combined with immediate corrective
input; this aligns with the principle that stable progress in academic language
depends on many small rehearsals rather than occasional high-stakes tasks.

The results also highlight the importance of genre-based pedagogy for teacher
education. Scientific and pedagogical texts are characterized by specific
rhetorical patterns and conceptual density; without explicit genre orientation,
students often misread the function of sections and struggle to transform
information into academic prose. Teaching genre moves, therefore, functions as
a cognitive map that guides both comprehension and production. At the same
time, there is a methodological risk of over-templating: if students follow
patterns mechanically, texts may become formulaic. The improvement in critical
notes and synthesis suggests that this risk can be mitigated when templates are
used as scaffolds that gradually fade, and when tasks require interpretation,
comparison of positions, and limited evaluation rather than mere reproduction.
In institutional terms, the blended model appears feasible because it does not
depend on sophisticated technology; its effectiveness derives from coherent task

A
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design, clear criteria, and a disciplined feedback routine. However, successful
implementation requires instructor competence in digital didactics and in
managing feedback workload. A balanced feedback architecture, combining
automated checkpoints, peer review with narrow focus, and instructor
commentary at the discourse level, seems essential to keep the model sustainable
while preserving quality.

Conclusion

' The article substantiates a blended methodology for teaching Russian as a
foreign language in a pedagogical university, aimed at developing academic
writing and academic reading of scientific and pedagogical texts through the

' coordinated use of an LMS and mobile practicums. The model’s core principle
is the functional integration of reading and writing: students learn to interpret
academic discourse by identifying genre, macrostructure, author stance, and
evidence, and then transform these reading outcomes into genre-appropriate
written products through iterative drafting and revision. The results indicate that
such alignment improves comprehension of complex pedagogical texts,
increases terminological accuracy, strengthens coherence and academic register
in writing, and promotes self-regulation through frequent low-stakes practice
and systematic formative feedback.
From a methodological perspective, the effectiveness of the approach is
explained by three interconnected mechanisms. First, stable scaffolding in the
LMS ensures predictable learning routines, transparent criteria, and traceable
progress, which reduces cognitive overload and supports metacognitive control.
Second, mobile practicums provide distributed intensity, allowing students to
rehearse micro-skills that underpin academic literacy, including paraphrase,
cohesion, and conventional academic phrasing. Third, a multilayer feedback
system shifts learning from one-time performance to process-based
development, where revision becomes a primary instrument of competence
formation. The combined effect supports the development of academic
discourse competence in Russian as an instrument of professional

communication for future educators.
y 4 K
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The proposed methodology is practically applicable under typical institutional
constraints and can be adapted to different curricula by varying text corpora,
target genres, and the degree of scaffolding. Its implementation is most effective
when instructors maintain constructive alignment between outcomes, tasks, and
assessment, and when digital tools are used not as add-ons but as components of
a coherent pedagogical architecture. Further work may include expanding the
model to interdisciplinary cohorts, testing alternative mobile formats for
collaborative reading and writing, and investigating long-term transfer of

' academic literacy skills to research practice and professional documentation.
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